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ABSTRACT 

The study examined the question of whether training 
in the analysis of teaching behavior affects the self-evaluations of 
teachers who are given the opportunity to view and judge their own 
teaching performance by means of videotape recordings. Additional 
questions concerned the factors on which teachers focus when making 
their self-evaluations and whether teacher experiences have any 
effect on the self-evaluations. The subjects were 22 experienced 
teachers and 44 pre service student teachers, with 11 in-service 
teachers and 22 student teachers having training in the analysis of 
teacher behavior in 30 2-hour training sessions. The training 
included operation of videotape equipment, formulation and writing of 
educational objectives, use of two systems of classroom observation, 
and development of teaching strategies. A 30-minute lesson was 
recorded at the end of the period and subjects responded to their 
performance on the Alabama Funnel Self-Evaluation Interview Guide 
(included in the document) . Findings indicated that there were no 
significant statistical differences between the trained and untrained 
groups, or between in-service teachers in the two groups. Student 
teachers with training focused on the teaching act and those without 
training focused on themselves as persons. The study was judged 
successful in identifying the factors which the subjects used as 
criteria for self-evaluation and showed that training had little 
influence on these factors. (MBM) 
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SUMMARY 



This study asked the question: does training in the 

analysis of teaching behavior effect the self-evaluations 
of teachers who are given an opportunity to view and 
judge their own teaching performance through the medium 
of video tape recordings? Additional questions related to 
this major question were: (1) cn what factors do teachers 

focus when they make self-evaluations and (2) does teaching 
experience have any effect on the self-evaluations of 
teachers? 

Sixty-six elementary classroom teachers served as 
subjects of the study, 22 experienced in-service teachers 
and 44 pre-service student teachers* Eleven in-service^ 
teachers and their 22 students teachers underwent training 
in the analysis of teacher behavior, the other subjects did 
not receive this special training. 

The training in analysis of teacher behavior consisted 
of thirty two-hour training sessions held twice a week for 
a fifteen week period. The training consisted of: 

(1) operation of video-tape equipment 

(2) formulation and writing of educational objectives 

(3) use of two systems of classroom observation 

(4) development of teaching strategies 

During the thirteenth and fourteenth week of the period 
all subjects prepared a thirty-minute lesson which was 
recorded under actual classroom conditions, immediately 
after taping, the subjects viewed their own teaching per- 
formance and responded to the Alabama Funnel Self- Evaluatxonal 
Interview Guide , an instrument designed especially for this 
study. 

A category system was constructed to analyse the 
interviews. It was found that the verbal responses of the 
teachers could be classified under five major categories 



which, contained 20 items. Under each item, except two, a 
statement could be coded as positive or negative. If a 
teacher made both a positive and negative statement it was 
coded as "both." 

Codears were trained to use the category system and the 
interviews; were coded. The coded interviews were statisti- 
cally analyzed using the Critical Ratio Technique. This 
statistical design made it possible to analyze the difference 
between percentages for each item for the two groups, sub- 
jects who received the special training and those who did 
not. 



Three comparisons were made? (1) the verbal self- 
evaluational responses of all subjects who had received 
training with the responses of those who had not received 
such training, (2) the verbal responses of the trained 
in-service teachers with the responses of the untrained 
in-service teachers, and (3) the verbal responses of trained 
pre-service teachers with the responses of pre-service 
teachers who did not have special training. 

The findings of the comparisons indicated there were 
no significant statistical differences between the verbal 
responses of teachers who had received training and those 
who did not. When the groups were broken into in-seprice 
and pre-service teachers, no differences were found in the 
self-evaluations of the in-service teachersgroups . Those 
student teachers who received training tended to focus on 
the teaching act itself and to like what they saw. The 
student teachers without training emphasized their per- 
ceptions' of themselves as persons and thnded not to like * 
what they saw. 

The category system developed for coding the verbal 
self-evaluational responses of teachers very clearly illu- 
strated on what factors teachers tend to focus when they 
evaluate their own teaching performance without the use of 
external criteria imposed by someone in an authority role. 

The teachers in this study tended to look at: 

{1) themselves as people 

(2) themselves as teachers 

(3) their pupils 

(4) the teaching act itself 

The training in the analysis of classroom behavior 
seemed to have no influence on the self-evaluations of the 
experienced teachers and very little on the student teachers. 
The student teachers who had training tended to focus more 
en the teaching act than did the untrained group. 



it can be concluded -that: the study was successful in 
identifying the factors which the subjects used as criteria 
in making self-evaluations. The data also indicated that 
training in analysis skills had little influence on these 
factors. 



INTRODUCTION 



The evaluation of teacher effectiveness has been aii 
elusive goal Which research in teaching has pursued for the 
last half century. Reviewers Of this research invariably 
conclude that all efforts to identify, evaluate and predict 
proficiency have met with failure* 1 Yet the major purpose 
of those responsible for the education and supervision of 
teachers has been to help teachers achieve this proficiency 
and Competency. In the Widespread search for the means by 
which desired competence Can be assessed. One Of the most 
promising approaches has been in terms of seif-evaltiation . 

The rationale which supports this approach is based upon 
the assumption that the quality of teaching can be improved 
through a program of self-evaluation; the teacher must judge 
his own effectiveness.^ This study proposed to deal with 
the problem of establishing skills necessary for the process 
of self- evaluation. 

The process of self-evaluation is a task for which most 
teachers have had little preparation. Although skills of 
self "evaluation are often assumed automatically to accom- 
pany degrees and certificates, they remain in reality to be 
developed by teachers thexr.se Ives . For all practical pur- 
poses the measurement of student achievement and subjective 
assessments by supervisors, administrators or "impartial" 
raters have long been the only bases against which a teacher 
could compare, his performance. The development of behavioral 
and .performance objectives, the advent of systematic obser- 
vation of classroom behavior, and the improvements in 
assessing levels of cognition in the classroom are factors 
which have placed teacher self -evaluation in the realms of 
practicality. There has been a growing trend to train 
teachers in procedures and techniques for the analysis of 
classroom behavior. The proponents of this movement 



-J-Barr , A. S. "The Measurement and Prediction of Teaching 
Efficiency; A Summary of Investigations." Journal of Experi- 
mental Education , 16:203-283, 1948. 

2 . . 

Herrick, Virgil E. "The Evaluation of Change in 
Programs of In-Service Education." Part I, Fifty- S ixth 
Yearbook , National Society for the Study of Education Chicago 
1957, p. 33*f7 “ 



postulate that teachers who have achieved basic skills in 
writing and using behavioral objectives and in analyzing 
classroom behavior through systematic observation will be 
in the position to make meaningful evaluation of their own 
teaching behavior. 

This study attempted to investigate the validity of 
this postulate. Through the approach of comparing the 
self-evaluations of teachers trained in the analysis of 
classroom behavior with those of teachers not trained in 
such skills it was possible to identify factors which seem 
to influence self evaluation. 



Problem 

The purpose of this study was to identify the factors 
in teachers ' self-evaluations of their classroom behavior and 
to compare the self-evaliiations of teachers trained in the 
analysis of teaching behavior with the self-evaluations of 
teachers who did not have this training. 

Specific research questions fellows 

(1) When teachers are given the opportunity to observe 
their own teaching behavior , what are the factors 
on which they tend to focus? 

(2) What are the differences , if any , in the verbal 
self-evaluations of teachers trained in the 
analysis of teacher behavior and those who do not 
receive such training? 

(3) Does teaching experience influence the self- 
evaluation of teachers? 

(a) What are the differences, if any, in the 
verbal self-evaluations of in-service 
teachers trained in the analysis of teacher 
behavior and those who do not receive such 
training? 

(b) What are the differences, if any, in the 
verbal self-evaluations of pre-service . 
teachers trained in the analysis of teacher 
behavior and those who do not receive such 
training? 




